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Some strategies for interaction (small groups with large classes)
	Think – pair – share
	Each person considers the topic/question and writes down some ideas/answers. S/he joins with one other for discussion. This provides a good basis for wider discussion.

	'Buzz' groups
	Working in small groups, people discuss an issue. Topics can include:

· How much they already know about a topic 

· What they are not sure about 

· What they want the lecturer to cover next 

	Round
	Every person takes a turn to make a statement. Useful topics: 

· One thing I need to know about … 

· Something that I learned today 

· One  important point (about the topic) … 

	Case studies
	A ‘story’ or scenario is presented to the group (often, but not always, as a handout). Groups discuss the story or work together on questions.

	Group discussion
	Groups (up to 6 people) talk about a topic. A set of questions from the lecturer helps to structure the discussion and focus the group. The larger the group, the more difficult it is for everyone to participate actively.

	Continuum
	Everyone cooperates to form a line according to their capabilities/confidence/whatever the topic is. For example, the length of time their families have been in NZ, their ages, the number of times they have attended an interview, etc..

	‘Tell your partner’
	Pairs. Each person explains a topic/concept/ answer to someone else. The partner has to listen, then ask questions. 

	Fishbowl
	One group discusses a topic. The second group observes the discussion and each person records:

· A partner’s contributions (and gives individual feedback afterwards), or 

· The important parts of the discussion (may be identification of issues, applications, generalisations, etc., depending on the task instructions) 

	Peer evaluation
	The class is divided into pairs. Partners exchange written work or observe each other’s oral presentation. They give each other feedback and work together to identify :

· What was good 

· What needed improvement 

· How it could be improved 

They can focus on delivery and/or content. This activity works best if students already have knowledge on the topic. Giving them a checklist is also a good idea.

	Role play
	Groups/ pairs/ individuals ‘act out’ information on a specific topic, often in front of the class or group. If they lack confidence, they can work in pairs without ‘performing’ in front of the whole class. Set a time limit for each group. This activity can be used for formative or summative assessment. It is important to allow time for participants to de-role/debrief.

	Presentations
	Individuals or small groups find information on a topic, then prepare and deliver a short informative session to the wider group.

	Panel
	Several ‘experts’ are invited to the session and answer questions from the class. The experts may be from industry, other teachers, and/or students. They may each speak briefly before the question session.

	Question and answer session
	This is a useful activity to check students’ understanding. A time is set aside for a discussion/answer session. Questions may be submitted in writing at the previous session (good for shy students), or they may be oral. 

	Syndicates
	Groups of students work together on a project(s) which entails researching and presenting (written and/or oral) information. Useful for focusing on group and cooperative skills while covering discipline content.

	Brainstorming
	Everyone thinks of as many different ideas as possible. All ideas are accepted and recorded without comment. The ideas are evaluated after a set time period or when inspiration ends.

	Student:teacher role swap
	The facilitator asks students to write their ideas/information on the white board and then explain them. S/he places several white board pens on the desk and sits with class members. (Sometimes students will be shy, especially at first, and the facilitator may need to sit for a while. It’s a good idea to offer a small reward – Minties or other wrapped sweets work well!)

	Information transfer
	This is a paired activity. Partners ask each other questions and give answers to fill gaps on their worksheets. (Each worksheet has different gaps.)

	Matching
	This activity is one way to divide a large group into pairs. Members of the group are given cards which contain either a title or a definition. They have to find the person with the complementary card. In finding their partners, they come across a range of definitions and have to think about the topic. Content can be simple or complex depending on people’s abilities. The pairs then work together on an exercise/problem related to their title and definition. Reporting back afterwards widens the learning.

	Withdrawal
	While the group works together or alone on set work, the lecturer spends time with individual students or small groups. The individual assistance can be rostered through the course so that everyone gets a turn, or it can focus on people who need extra help.

	Mindmaps 
	A topic is written on the board (or on butcher’s paper). The class/group suggests and organises ideas and information, presenting them visually, often in clusters. Students often enjoy writing on the board (bring several whiteboard pens); where numbers are large, this activity is better carried out in groups with a display of the results at the end.

	Organising information
	Information items are provided out of sequence. Students work (in pairs or small groups) to arrange them in order. The results can then be reported by each group and/or discussed by the wider group. The information can be given to students on a single worksheet or already cut into pieces for them to arrange in order.

	Demonstrations
	The teacher shows students how to do something, or uses equipment to explain theory/principles. This activity can also be presented by a student or group. Seeing something real helps students to remember more clearly.

	Experiments
	The teacher or the students carry out a practical activity to verify or refute a principle. 

	1 – 2  –  4  –  more (pyramid)
	Each person writes brief notes about the topic and then compares them with a partner. Each pair discusses its combined list with another couple. This provides a good basis for discussion in the wider group. It is a good idea to limit the ‘1 – 2 – 4’ stages, eg 2 minutes or so for individual and for paired work, 5 minutes for the ‘4’ stage.

	Show of hands
	This quick check is useful for gaining a rough idea of how many people are confident about a topic. It is worth remembering that confidence is not always the same as understanding. This activity is a good ‘energiser’. It is particularly useful:

· at the beginning of a session to focus attention, or 

· when the group has been sitting still for some time. 

	‘Ignorance’
	Before the class begins, students consider what they would like to know by the end of the session. They write down some questions - five is a good number to aim for. Some students may like to share their questions, which can be recorded on the board. The students write more questions at the end of the session. These questions are likely to be different from the earlier ones; they should involve a higher level of thinking; there may well be more of them; and they can be a useful basis for further private study.
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