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graduate practicum course 
that is based in the CCLC.  

At the CCLC, we recognize 
that partnerships with fami-
lies have a tremendous im-
pact on children’s learning 
and development. My goal 
with this publication is to 
engage you as partners by 
helping to explain some of 
the choices our Educators 
are making within their pro-
grams and to share some of 
the research within the field 
of early learning that has 
influenced us.  

I am always happy to con-
nect with families, so please 
feel to reach out at anytime. 

Kim 
ksquires@uoguelph.ca 
519-824-4120 Ext. 58147 

Welcome to the second issue 
of Intentional Thinking! This 
is a new monthly publication 
put out by the CCLC’s Peda-
gogical Leader. In case you 
missed the first issue and 
have not yet met me, I have 
included some introductory 
information in this month as 
well. 

In the fall of 2016, the Child 
Care and Learning Centre 
began developing a pedagog-
ical leadership position– first 
as a pilot project and then as 
a permanent position in the 
winter of 2018. The first 
question most people ask is 
“What is a Pedagogical Lead-
er?”. Pedagogy is the study 
of how learning takes place, 
including the philosophy and 
practices that support it 
(Coughlin & Baird, 2013). A 
Pedagogical Leader supports 
an early learning and care 
organization with developing 
their philosophy, knowledge, 
and practices related to early 
learning.  

This position is an additional 
investment that the Centre 
has chosen to make to en-

sure that our early learning 
and care programs are of the 
highest quality. Pedagogical 
Leaders are usually employ-
ees of larger organizations, 
such as municipalities, and 
tend to work in many differ-
ent Centres at once. The 
CCLC’s choice to employ its 
own dedicated Pedagogical 
Leader is a strong statement 
of its focus on quality.  

Over the last two years in 
this position, I have been 
behind the scenes sup-
porting many of the Centre’s 
developments and initiatives. 
Within this role, I work close-
ly with our Educators to sup-
port reflective practice, in-
tentional choices, and ensure 
that we stay on the cutting 
edge of early learning. I also 
instruct the Department of 
Family Relations and Applied 
Nutrition’s third year under-
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Special points of 
interest: 

• Loose parts are open-
ended materials that 
support  
children’s curiosity 
and sense of wonder! 

• Loose parts support 
children’s learning 
and development 
from many  
perspectives. 

• Loose parts can  
encourage a more 
sustainable and  
environmentally 
conscious early learn-
ing program. 
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PROGRAMMING SPOTLIGHT 

Loose Parts have been a hot topic in early learning over 

the last few years. As How Does Learning Happen? On-

tario’s Pedagogy for the Early Years states, “Children 

benefit significantly from having long periods of time 

to explore in environments equipped with interesting, 

open-ended materials that can be used in many ways, 

inviting investigation and complex play” (Ontario Min-

istry of Education, 2014, p. 36). 

What are Loose Parts? 

Loose parts are collections of natural or manmade materials that inspire curiosity or wonder be-

cause they are open-ended (i.e. do not have a pre-determined use or function and can be used in 

a variety of ways). The creator of the “Theory of Loose Parts”, Simon Nicholson, states that “As 

long as materials can be moved, redesigned, put together, and taken apart in a variety of ways, 

they are classified as loose parts” (Nicholson, 1971).  Nicholson developed this idea in the context 

of design theory and how an environment could optimize creativity and engagement (Gibson, 

Cornell, & Gill, 2017). 

 

 





How Do Loose Parts Support Early Learning? 

One of our main goals in early learning settings is to instill a lifelong love and interest in learning 

and exploring, particularly by supporting children’s natural curiosity and desire to learn.  Loose 

parts help us support these beliefs by encouraging children to actively engage in learning experienc-

es. Since loose parts do not have a set way that they are used, the children must manipulate and 

interact with the materials to decide how they will use them. They engage in problem solving and 

critical thinking as they test the variety of ways that the materials can be used and what works most 

successfully for their play scenario. Loose parts also support children’s holistic development by pro-

moting a wide range of play (constructive play, dramatic and symbolic play, and functional play) 

and by connecting with all of the developmental domains (physical, social-emotional, cognitive) 

(Daly & Beloglovsky, 2015). In addition, the open-ended nature of loose parts helps them to be in-

clusive because the children can use them in whatever way best suits their context, learning, and 

development (Daly & Beloglovsky, 2015). Children of all ages, abilities, skill levels, cultural back-

grounds, and genders can make use of loose parts successfully to support their learning. When us-

ing loose parts with younger children, such as the toddlers in our programs, we must pay attention 

to the size and quantity, but we have found great success if we have intentionality with the items 

that we are presenting to the children. Some of our favourite loose parts for toddlers include: 

bracelets, wooden rings, string beads of various lengths, tree cookies, sticks, rocks, pieces of fabric, 

spools, larger nuts and bolts, and the list goes on! 
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