
 

Reflection Framework for Educators 
 

Finding a way to integrate reflection into experiential learning can be challenging, especially if you don’t know where to start. The following framework is a tool to designed to help 

you evaluate existing reflective practices and provide inspiration for designing new ones! 

Within the context of this framework, ‘reflective practice’ refers to any reflection work being conducted in conjunction with experiential learning, by way of a single activity (i.e. a 

reflective journal assignment) or as embedded content delivered throughout a course or experience. For the purpose of this tool, ‘learner’ refers to an individual meant to 

participate in the reflective practice, and ‘facilitator’ refers to those designing and/or guiding reflection.   

The framework is divided into three sections: ‘Content’, which focusses on what learners are asked to do; ‘Method’, which focusses on how facilitators ask the learners to reflect; 

and some additional Universal Considerations for reflective practice. 

• The Content section is divided into Basic, Intermediate, and Capstone levels of reflection. For an activity to achieve strong reflective practice, all the criteria in the Basic 

category must be met. We believe strong reflective practice should be the minimum, as is allows learners to experience some of the benefits of reflection.  Criteria at the 

Intermediate and Capstone levels represent increasing depth. It is suggested that Basic reflections may be most appropriate for learners new to reflection or learners in 

1000-level courses, Intermediate level reflection for 2000/3000-level courses, and Capstone for 4000-level courses or learners who are familiar with reflection.  

• For the Method section, the Base Requirements must be met for strong reflective practice, while the additional criteria help to further increase the quality of reflection.  

• The Universal Considerations section contains questions relating to different factors that should be considered when developing reflective practice at any level.  

When using this framework, keep in mind your desired goals for the reflective practice. Beyond the minimum criteria in the Basic/Base columns, the additional criteria you choose 

to include will vary based on what you are hoping to achieve and the experience/knowledge level of the learners. Consistent with teaching practice at U of G, all reflective 

practices should incorporate best practices in Universal Design for Learning, Equity, Diversity, and Inclusion.  

This framework is based on a Literature Review of Reflections in Experiential Learning and the REFLECT Rubric. A survey tool based off this framework is being developed as 

an interactive way of receiving feedback and design ideas for reflective practice. 

If you have any feedback or questions or about this framework, please contact the Experiential Learning Development and Recognition Team (experience@uoguelph.ca). 

Happy Reflecting!  

https://otl.uoguelph.ca/teaching-practice-pedagogy/inclusive-teaching
https://www.uoguelph.ca/president/edi
https://www.uoguelph.ca/experientiallearning/reflection
http://ovidsp.dc2.ovid.com.subzero.lib.uoguelph.ca/ovid-b/ovidweb.cgi?QS2=434f4e1a73d37e8ceb49fbbfe17c3e8f54f95ff93eea676ab0a38bf45941e3838b58b604e92644a0c54a178825e245ae231e24a79c10f616e4c63db8d9118c2200a44ff095c7b7bacd8a7820d4d916131ba02d401313c3c30d833ae6f0e0ee07da153db4d0820a24a6edd907c44a3a76c68f9afe2e31e3008f7caea64a3f531d544a70607784679005cb25799b10f9b71dcc97138282dd5e86ce5da3cc37756d2b25bd84b5186e07ca942da7c8229ace8ab8da7caec8654b238c13232567c78b1c641a414c1e8e26e505b7896329ac170aaca31b7086bc77eb061d41fea0ca8fddf586399e0af2fb


 

Content (What is the learner asked to reflect on?) 

 Basic (1000 Level) 

Strong reflection meets all the criteria in this column. 

Intermediate (2000/3000 Level) 

In addition to Basic criteria… 

Capstone (4000 Level) 

In addition to Basic and Intermediate criteria… 

Description 

and Analysis 

The learner is asked to describe the experience being 

reflected on with some degree of interpretation and 

analysis.  

 

The learner is also asked to consider the future 

implications of the experience and/or learnings for their 

personal growth.  

 

Note: At this level, analysis is not very deep, but allows 

learners to consider their experience beyond a 

description alone. 

Learners are asked to consider what 

went well for them during the experience 

and what did not. 

 

Learners are also asked to consider their 

emotions during the experience and the 

resulting impact on the experience 

and/or their behaviour.  

 

Learners are asked to consider alternate 

perspectives and challenge their pre-existing 

assumptions.  

 

Note: This level is equivalent to ‘critical reflection’, 

where more in-depth reflection is expected. 

Connections Learners are asked to make connections between their 

personal/academic background and the experience. 

If applicable, learners are also asked to 

consider their experience within a 

context beyond personal growth and 

learning (e.g., connection between their 

experience and the surrounding 

community). 

Learners are asked to connect reflection to 

personal and/or program learning goals/outcomes. 

 

If applicable, learners are also asked make 

connections with multiple contexts beyond 

personal growth and learning (e.g., community 

goals and outcomes).  



 

Method (How does the facilitator ask the learner to reflect?) 

 Base Requirement 

Strong reflection meets all the criteria in this column. 

Additional Options to Strengthen Reflection, Beyond Base Requirement 

Training Provide learners with an overview of how to participate in the reflective 

practice and, if applicable, how it will be evaluated and by whom.  

Provide support for learners to better understand how to achieve the level of 

reflection depth required for the reflective practice, by way of examples, 

resources, and/or training. 

Explain to learners the purpose of the reflection activity, with respect to 

the learner’s current experience level and expected growth. 

Explain to learners the purpose of the reflection activity, with respect to the 

course/program objectives and/or the surrounding community or environment.  

Timing Provide learners with at least one opportunity to reflect.  

 

Note: Thought should be given to ensuring the length of the reflective 

practice is appropriate for the expectations of the course or experience. 

Provide learners with multiple opportunities to reflect throughout the course or 

experience. 

 

Note: Having a plan for continuous reflection may be more impactful than 

dedicating significant time to a single occurrence of a reflective practice because 

learners will have an opportunity to integrate their learning throughout the 

experience. 

Guidance Actively guide the reflective practice and/or provide guidelines and 

reflection prompts. 

 

 Format Provide learners with at least one structured format for reflection 

(e.g., group discussion, journal, video, etc.). 

Provide learners with multiple formats for expressing and engaging with the 

reflective practice (e.g., writing, video, portfolios, etc.), for a single 

assignment, and/or embedded content throughout the span of the course or 

experience.  



 

Universal Considerations for Reflective Practice  

 Points for Consideration 

Equity, Diversity, and 

Inclusion 

 

• Do your reflection questions avoid cultural, ethnic, socio-economic, and identity-based bias? 

• Does your reflective practice accommodate the accessibility needs of all learners? (This includes the development of equivalent, alternate 

formats) 

• Does your reflective practice include measures to protect learners from harmful or disturbing content and ideas as much as possible? 

Universal Design 

Learning Guidelines 

• Do you supply different ways for learners to engage with your reflective practice to meet different learner expressions? 

Evaluation 

 

• Do you want to offer a grade or Pass/Fail? 

o Pass/Fail may be most appropriate for courses/experiences where reflection is being introduced for the first time or where you 

want to ensure that students answer truthfully and not to the rubric. 

o Graded may be most appropriate for courses where reflection is common throughout the program and assessment rubrics exist. 

o It must also be noted that graded reflections may not promote honesty, especially when learners are asked to delve into their 

emotions.  

Feedback and 

Collaboration 

 

• Do you want learners to work together? 

o Collaborative peer activities, such as group discussions or collective problem solving, can be a good way to exchange ideas, 

consider alternate perspectives, increase learning, and enhance communication skills. However, while beneficial, this may not be 

possible for all reflective practice. 

• Will the facilitator be providing feedback on reflections? 

o Some degree of feedback from facilitators is recommended to improve learning. 

 


